
 

FACILITATING THE PLANNING CYCLE 
Including Enriched Assessment, Curriculum Mapping and Integrated Unit Planning 
 
Compiled Guidelines for Facilitation  
  

 

 

 

Background Knowledge: 
Information facilitators need to know before starting the cycle and the curriculum mapping process with 
a school. 
 
What is “the Cycle?” 
x There is a cycle that occurs within planning and instruction in A+ teaching.  In summary: enriched 

assessment, curriculum mapping/review, integrated unit planning/review, and back to enriched assessment to 
begin the next cycle.  (See handout on the cycle.)   

 
What is Curriculum Mapping? 
x Reviewing the state-mandated curriculum (or curriculum currently in use for private schools) for grade level 

or subject area. 
x Creating a projected plan (year-long timeline) that deliberately integrates concepts and skills among various 

disciplines.  
 
Purposes of Curriculum Mapping: (included in participant handout “Curriculum Mapping,” page 8.4 in 
Common Documents)  
These first four will emerge as schools work on mapping. 
x Know the curriculum in depth and confirm state-mandated curriculum is being taught 
x Cultivate the awareness of curricular standards and objectives within other grade levels and disciplines  
x Provide a tool for communicating curriculum to all stake holders (teachers, administrators, parents, and 

community) 
x Facilitate long-range planning  
This purpose is addressed deliberately and experientially in the Institute. 
x Find interdisciplinary and cross-grade connections to give context and meaning to what is taught which 

provides the foundation for integrated units 
The next four are beyond the scope of the Institute, but can be addressed over time through curriculum mapping. 
x Locate gaps and overlaps vertically throughout the school 
x Align for meaningful progression of skills 
x Analyze areas for improvement based on assessment data 
x Provide a structure to assimilate future mandates from the district, state, or national levels 
 
Tools for Curriculum Mapping: 
x State-mandated curriculum, including the curriculum for arts and other specialists areas 
x Additional drivers: 

o Pacing guides and/or previous years’ planning books 
o Testing schedules 
o School calendar 
o Field trips and other school events 
o Others including grants, initiatives, district mandates including adopted texts 

 
What is an A+ Integrated Unit? 

An A+ Integrated Unit is developed from the connections that were made among state and national 
objectives, concepts and skills during the process of curriculum mapping.  It is developed by a team of teachers 
and provides integration of A+ Essentials™ across various subject areas and/or grade levels. 
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Questions to Guide the Planning Process: 
NOTE: The A+ Essentials are imbedded in these questions in many ways, some are noted. (“Essential” in 
essential questions refers to students creating understanding and application of the overarching concept.) 

1. What is it you want students to know and why do you want them to know it? (enriched assessment) 
x What are the objectives from the state mandated curriculum? (curriculum) 
x What are the big issues or overarching concepts? (curriculum) 
x What are the essential questions? (enriched assessment) 

 
2. What learning environment will provide the opportunity to know this? (climate, experiential learning) 

x What disciplines will be integrated? (curriculum) 
x What activities will allow all students to learn in the ways they learn best? (experiential learning) 
x Who will be involved in creating this environment? (collaboration) 
x What resources are needed to create this environment? (infrastructure) 

 
3. How will you know when students know it? (enriched assessment) 

x What events will allow students to demonstrate what they know? 
x What types of assessment will be used and for what purposes? 
x How will the assessments guide your next steps? 

A+ Integrated Units: 
i Begin with enriched assessment in mind 
i Start with collaboratively mapped curriculum (state-mandated for public schools) 
i Stem from connections identified between disciplines 
i Are linked by an overarching concept  
i Use Essential Questions to address large issues/big ideas    
i Are interdisciplinary and arts integrated 
i Address a variety of Multiple Intelligences 
i Are developed with intentional collaboration 
i Use a clear picture of student understanding to develop next steps  

 
Characteristics of Essential Questions: 
¾ They guide planning by beginning with the questions: What do I want my students to know about this 
concept? How will I know when they know it? How will they know when they know it? 
¾ They require more than a finite answer.  
¾ They promote divergent (many disciplines, potential connections, thoughts and answers) rather than 
convergent (focusing in; one right answer) thinking. 
¾ They connect a range of disciplines. 
¾ They are presented in a logical progression and are not repetitive. 
¾ They demonstrate higher order thinking skills (through Blooms’ Taxonomy). 
¾ They are developmentally appropriate. 
¾ They are written as students would ask them and are in language and terminology that every student can 
understand. 
¾ They are not secret, but rather are on display throughout the unit. 

 
Tools for Unit Development: 

x Curriculum Maps 
x Collaborative planning time 
x Sample planning tools – EA component chart, Lesson Planning form, blank Integrated Unit Umbrella, 
Integrated Unit Brainstorming form, Integrated Unit Web 
x Trade Books and Adopted Texts 
x Planning Books from Past Years 
x Calendar of school & community events (ie: field trips, local arts productions & 

exhibitions, etc.) 
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x Additional drivers (ie: grants, initiatives, district mandates) 
 

 
 

Guidelines for Facilitating the Cycle 
 
PLEASE NOTE: the following guidelines are not a set plan.  It is the responsibility of 
each team to determine the activities and plan for their assigned school participants 
based on feedback and the needs of that group. 
 
Step One:  Setting the Stage  
Purpose:  Establish that the focus of the work is the student. 
 
“The Child” (or another experience designed for this purpose) 
x Place a chair at the front of the room or on a table.   
x Ask participants or a participant to name a child that they know and care about from their school. (This could 

be one name and that name used all week, or each person could think of a name and the name used each time 
we refer back to the chair is from a person engaged in conversation at that time.) 

x Explain that we will begin with our goals for the child in the chair in mind and that all decisions they make 
this week should be made in consideration of what is best for “name of child.”   Anything may be brought up 
or proposed if it is done in the best interest of “name.” (How will you have participants consider these goals? 
Journal? An activity?) 

x Process this visual: A student experiences the transition from grade to grade and class to class throughout the 
years as a sequential journey.  The journey needs to make sense.  In comparison, how do teachers experience 
school from year to year? (2nd grade every year, music every year, etc.)    

x How do we address the needs of the child and the complexity of planning at the same time? Introduce the 
Cycle handout (The Cycle of Integrated Unit Planning).  Explain that this handout represents how we can 
begin with what we want the child to be able to achieve and to plan experiences that will help each child “get 
there.” In the course of the Summer Institute, we will be working to complete the planning of one cycle 
(though the cycle isn’t truly complete until the student experiences it) and that the cycle repeats. (Remind 
schools that Professional Development in the Fall is available to continue the process. Point out our use of 
Clear Criteria in sharing this goal for the 5 days.) 

  
Step Two:  Defining Curriculum Mapping  
Purpose:  Facilitate an understanding of the purposes of curriculum mapping and to develop common language. 
 
x Introduce curriculum mapping with an interactive event that will set the stage for the entire process (for 

example, “Taking a Trip” or another related activity). Think about the use of these activities and where they 
are most appropriate with the group.  For example, “Taking a Trip” was created because several members of 
the staff of a school were traveling abroad during the summer. 

 
“Taking a Trip” 
x The purpose of “Taking a Trip” is to develop an understanding of curriculum mapping by connecting 

mapping concepts to participants’ prior knowledge. 
x Process the activity with open ended questions so participants, not facilitators, make the connection to 

mapping and collaboration.  The activity should demonstrate different ways people can collaborate and/or 
reach a common goal.   

x Procedure:  Many times participants are planning or have just returned from a summer trip.  Ask them to 
think about that trip and brainstorm what they needed to do before and during their journey.  This could 
include items they needed or preparations they made.  Guiding questions might include: 
o What is the goal of planning? 
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o What needs to be considered when planning a trip? (Consider maps, calendar, itinerary, finances, 
availability of people you are planning to see, flight schedules, childcare, packing appropriate clothing, 
etc.) 

o What do you need to take with you? 
o How are others involved in planning? 
After the brainstormed list is complete, guide the participants in making parallel connections between 
planning a trip and creating a curriculum map.  These connections should include: 
o Planning begins with assessment in mind 
o Infrastructure is an important piece.  Finances, transportation, and logistical considerations are essential 

for success.  
o The year-long plan, like planning the trip, is a projected plan.  Since unexpected outcomes occur, what 

actually happens during the year is the diary map, or trip.  When referring to our curriculum map, these 
are referred to as our Projected Map and our Diary Map. 

o Collaboration is evident throughout the process.  Connections can be made as participants think about 
others that are involved in their trip, then applying this thought to their practice.  The activity should 
demonstrate different ways people can collaborate and/or reach a common goal.  Questions might include, 
“Who is involved in planning to ensure success?” and “How does collaboration enrich the experience?” 

Continue to move back and forth between the concept of planning a trip and that of mapping.   
o How does the idea of planning a trip relate to the concept of mapping our curriculum?  We could not take 

a trip without some plan or starting place.  Why would we consider embarking on our school year without 
a projected plan? 

o What are the benefits of a map? 
o What things do you need to develop a year long plan for your students? 

 
x Have participants refer to “Curriculum Mapping” handout in binder. 
x Develop common language  

o Clarify what the school uses as “curriculum” such as state-mandated standards, district mandates, etc…  
o Identify drivers.  See “Tools for Curriculum Mapping.” 
o Ask participants:  
� What have they experienced with curriculum mapping prior to this point?  
� What did they bring with them?   

x Decide where to begin based on prior knowledge.  If they brought maps with them, facilitators will need to 
begin with a review of those maps 

 
Step Three:  Beginning to Map 
Purpose:  To identify “key” objectives, overarching concepts and skills from the state-mandated curriculum and 
to look for connections across disciplines.  
 
Things to think about as you facilitate this process: 
x Curriculum mapping is an on-going process and the map is not a static document. 
x How will you encourage teachers to support each other as they step out of their comfort zones? 
x Overarching concept may be a new term for some participants  
 
The following are suggested activities you may use, but as always, you may create your own to meet the needs 
of your participants: 
 
“Shoe Sort” 
x Procedure: Ask participants to stand in a circle and remove one shoe.  Toss the shoe in the middle of the 

circle.  Ask them to sort the shoes and give the results a title.  When they are finished ask them to share out 
their result and the process they used to arrive at their particular grouping.  Are there other possible ways to 
sort the shoes?  Allow time to resort and title. Process after they share out their new sorting. 
o Potential Processing Questions: 
� What happened when the shoes were sorted the second time? 
� What changes were made when the shoes were resorted? 
� What connections did you find 
� What roles emerged? 
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� How do the shoes parallel PASS 
� How will all voices be heard while sorting PASS?   
� What changes do you anticipate as you begin this process? 

 
 
 
 
 
“The Grid” 
x Using a grid is one way for schools to see what is being taught during their first quarter.   
x Procedure: To honor what the school brings as their curriculum, ask participants to write on pieces of paper 

what they teach during the first three months of school. What are the key objectives, concepts and skills that 
need to be addressed during the first quarter?  In general terms, what is taught each month is written on its 
own sheet of paper.  Include on the paper which class it is, and what month is being taught.  Include specials 
teachers, media assistants, and anyone who is not a grade level teacher.  Encourage grade level groups or 
other natural groupings to work together.  Ask each participant to display their paper on the floor or on the 
wall, depending on how you want to create the visual.  A large group may need to use the floor.  A small 
group could use chart paper on the walls. 

After everyone has filled out what they teach during the first quarter and constructed the grid, give 
everyone post-it pads. Have participants share what they have placed on the grid.  This can be accomplished 
in different ways. A gallery walk might work for one staff while; listening to what each participant shares 
with the group may work best for another.  As participants listen to what is being taught, ask what connections 
they find to their own curriculum.  If a connection is discovered, write it on the post-it including their name 
and place it on the corresponding paper on the grid. 

NOTE: OVERARCHING CONCEPTS MAY EMERGE HERE. FOR THAT REASON: As 
participants share out, look for commonalities and conceptual ideas that keep presenting themselves.  Scribe 
key words/concepts that keep reoccurring as different people share what is on their grid.  This will be helpful 
information when they explore conceptual ideas in Step 4.  (Key words scribed might include a variety of 
skills, topics, and overarching concepts, such as: senses, addition, community, folk tales, connections, 
phonics, etc.) 
o Potential Processing Questions: 
� What do you notice? 
� What have you discovered? 
� What was surprising?  Challenging? 
� What connections did you discover?  What impact do the connections bring to your curriculum? 
� What do you see emerging from the grid?  Were there overarching concepts that emerged? 
� What commonalities do you see?  What words connect the commonalities that emerged? 
� How does knowing this information help create the path the student travels as they go through the 

school? 
� Why is this activity important? 

 
 
Mapping First Quarter – From the Grid to the Map 
x To aid participants from viewing mapping as an overwhelming task, begin with skills, connections, and 

concepts taught in the first quarter.  Using PASS participants will begin to construct a visual representation of 
the first quarter. 

x Discuss the role of grade level teachers, specialists and staff.  How might roles change as collaborate? How 
can all faculty and staff be utilized in this process? 

x Discuss the importance of deciphering the curriculum and looking for connections. 
x Ask participants, “What are the important concepts and objectives that need to be taught in the first quarter?  

What drivers need to be considered during the first quarter?” Teachers can organize concepts on their maps 
using Post-it notes.  Process or share as needed. 

x If a school has additional curriculum requirements (i.e. Core Knowledge, etc.), they may want to begin with 
the state-mandated curriculum, then overlay the additional curriculum to make connections. Some may want 
to start by placing PASS based on where the other curriculum falls throughout the year.  Remember as 
facilitators to honor where the school is and what they think would work best for them.  
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Constructing the Map   
Have participants begin creating a visual representation of the first quarter objectives on their maps.  The most 
common way of doing this is to color code PASS content areas followed by cutting the standards and objectives 
which are printed on magnetic sheets.   
x Predetermine the length of time participants will work before coming back to share. 
x NOTE: OBJECTIVES WILL BE COLOR CODED AND A COPY OF THE KEY PROVIDED FOR EACH 

MAP. 
x Encourage participants to: 

o Read and cut standards and objectives, looking for skills within a content area that by their nature should 
remain together.   

o Acknowledge that process skills may need to remain together (for example, the writing process, the 
scientific process) 

o Save white scraps for adding overarching concepts, content (topics) and essential questions to the map. 
o Return to the map and determine the divisions by which objectives will be organized (i.e. month, quarter, 

semester, etc.) 
o Identify skills and content (topics) to be taught in the first nine weeks of the school year.  
o Cluster and align related objectives looking for interdisciplinary connections.  
NOTE: OVERARCHING CONCEPTS MAY EMERGE HERE.   
o Point out that some participants may begin with concepts and connect to skills of PASS, while others may 

choose to begin with skills and connect to emerging overarching concepts. 
Graphic: 
           
 
 
 
 
 
 
 
o Refer to connections established during the Grid as needed. 
o Grade level teachers, specialists and counselors with mandated PASS objectives will use this time to map.  

(Counselors map their objectives from State Department of Education.  This is now added to magnetic 
sheets that we provide.) 

 
� Options for others who do not have specific PASS objectives to map:  

ESSENTIAL TIP FOR 5 DAY INSTITUTE: DETERMINE WHAT TEAM MEMBER WILL TALK 
TO EACH OF THESE PEOPLE DURING THIS SESSION. 

x Special Education, ELL: 
o Select or create a mapping tool. 
o Map beginning to highest attainable skills.  Resources may include IEPs, PASS objectives, 

grade level maps, etc.  
o Students may be placed on the continuum by number or other code. 
o Prepare to share with staff. 

x Administrators: 
o Select or create a mapping tool. 
o Map professional development for the year 
o Map time-sensitive responsibilities such as accreditation and other reports, grant 

proposals/deadlines, testing, school-wide events, etc. 
o Prepare to share with staff. 

x Secretaries, custodial staff, etc. 
o Select or create a mapping tool. 
o Map their responsibilities according to when they occur during the year such as budget 

reports, attendance documentation, purchase requisitions, cleaning schedules (major and on-
going), etc. 

o Prepare to share with staff.  
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x Counselors: 
o Counseling objectives from State Department of Education are now in magnetic materials we 

provide. 
o Map responsibilities according to what is assigned and when it occurs (For example, if 

counselor assists in test scheduling and administration, this would need to be included.) 
 

x Process and share 
o Continue to add to the chart of key words from grid, maps and discussions that will be used in Step 4.  

 
 
 
 
THE NEXT THREE SECTIONS MUST ALL BE ADDRESSED, BUT THE TEAM SHOULD 
DETERMINE THE ORDER OF FACILITATION BASED UPON TEAM PLANNING AND 
INFORMATION GAINED ABOUT THE SCHOOL WITH WHICH YOU ARE WORKING. 
 
Step 4  

A.  Addressing Enriched Assessment 
Purpose: To plan for a clear picture of student understanding 
 
Note: We are “zooming in” to look more closely at this A+ Essential. 
Use the Enriched Assessment Component Chart – Page 9.0.1 in Common Documents.  Review the components of 
enriched assessment, explaining that the goal is a “clear picture of student understanding.”  Numbers are 
indicative of a natural order to take the participants through the components.  Possible processing questions are 
listed below each component. As responses are given, facilitator fills in a chart that all participants can see.  How 
does each component contribute to that clear picture?   

1.  Clear Criteria   
o What is it?   
o Why is it important?  
o  How do you use it? 

2.  Collaboration   
o On any given day, with whom could you collaborate to give a clear picture of a student’s understanding? 
o Who can give clarity to the picture of student understanding? 

3.  Arts Integration 
o Do any other art forms come to mind that are not listed here? 

4.  Multiple Intelligences 
o Why is this important for a clear picture of student understanding? 

5.  Multiple Evaluations 
o Why is this important? 
o Make connection with MIs. 

6.  Short Feedback Loop 
o What does this look like? 
o Has anyone experienced this in their classroom?  What happened? 
o Why is it important? 

7.  Unexpected Outcomes 
o What are Unexpected Outcomes? 
o Where would you see them? 
o They are everywhere. 

 
 
Assessment Tools (If “how do we assess this” is a concern for your school, you may want to facilitate this experience.) 

“We can also ‘zoom farther in’ to multiple evaluations.  As we go, feel free to add to the chart as we discover 
more tools to use.” 
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Review the Umbrella Chart.  (Umbrella chart can be introduced here or in B.) Throughout the workshop, inform 
participants on where information fits on the umbrella chart. 

On post-its, have participants brainstorm different types of assessment they are currently using.  Ask them to write 
one form of assessment on each post-it note. (2 minutes) 

Introduce the divided assessment chart (sample below).  Have participants post their notes on the appropriate area 
on the chart.  If they feel it might fit in more than one area, they may make a duplicate.   

Divide into four groups (by table).  Give each group one section of the chart.  Have each group discuss and 
organize their chart.  They will choose one person to share their findings with the whole group.  We will be 
referring back to this chart throughout the workshop. 

Ask for a volunteer to record the work in order for every participant to have a copy and one for the A+ files. 

Pre-assessment 
Guides planning 

Ongoing assessment 
Guides teaching 

Formative 

Graded assessment 
Evaluate learning 

Summative 

Self assessment 
Evaluate progress 

 
 
 
 
 
 
 

  Teachers Students 
 

 
 

B.  Overarching Concept – Introducing Unit Development 
Purpose:  To define, identify and apply overarching concepts which give context to the skills students will learn. 
 
Options for activities (Remember: Do what is meaningful for your participants.  Don’t do both.): 
 
“Picture This” 
x Supplies: paper, drawing utensils 
x Procedure: Each participant needs two sheets of paper and a utensil(s) with which to draw.  On the first sheet 

of paper, ask participants to illustrate a picture of an apple.  Ask them not to look at the papers of those around 
them.  They are free to isolate themselves while they draw.  Give about 2 minutes to do this.  Bring the group 
back together.  Have them hold up their pictures so the group can see everyone’s pictures.  Give them time to 
look at one another’s pictures.  Then have the group share out observations.   

x Potential Processing Questions:  
o What do you notice?   
o How are they similar?   
o How are they different?   

x Continue Procedure: On the second sheet of paper, have the participants illustrate a picture of change (the 
verb).  Just as before, the same parameters apply.  Again, bring them back after about 2 minutes.  Give them 
time to observe everyone’s pictures.   

x Potential Processing Questions:  
o Now what do you notice?   
o What disciplines are covered in these pictures?   
o What did your mind do when I asked you to draw an apple?   
o What did it do when I asked you to draw a picture of change?   
o Where were you on the levels of Bloom’s Taxonomy drawing these two different pictures? 
o Why does the child in the chair need to know about change?  Why do students need to know how to think 

conceptually? (For example and for your reference as the facilitator, we want students to solve problems 
creatively, to find how to place the world in context.) 

o How does this relate to your curriculum map? 
o Where does your curriculum connect to this overarching concept? 
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“Pointillism Perspective” 
x Supplies:  Visual art print such as a painting by Georges Seurat and a piece of paper. 
x Procedure:  Have participants roll a piece of paper into a small roll creating a telescope.  Ask participants to 

look closely through the telescope and call out what they see.  Some might say things such as a dog, boat, 
person, etc.  Ask participants to make the size of the telescope even smaller and call out what they see.  You 
might get answers such as a dog collar, the sail, a hat, or even single dots.  Finally, have them unroll their 
telescope and look at the print.  What do they see now?  Answers will vary depending on the print, but will be 
about the whole picture. 

x  Potential Processing Questions:   
o What did you notice during this process?   
o What connections could be made with your curriculum?   
o Thinking about teaching, what could the various perspectives represent? 

x Closing Connection:  If the whole picture is your Overarching Concept, different objects in the print could 
represent topics, specific details on the objects are the lessons, and the dots could represent the activities that 
teach those lessons or the specific skills taught. 

 
x Refer to Key Words Chart to facilitate a discussion identifying each key word as a skill, topic or overarching 

concept. 
x Introduce “A+ Unit Umbrella”  – Page 8.14 in Common Documents 

o Let participants read document and share observations. 
o Facilitate discussion based on comments and questions. 
o Identify where skills, topics (content) and overarching concepts fit within the chart.  
o Ask participants, “What do you want your students to know and be able to do?” 

x Return to maps and investigate emerging overarching concepts.  Participants may consider rearranging their 
objectives to strengthen connections and align with overarching concepts.  For example, as Genie Reiman 
says, “Mix up the colors!”   

x Prepare participants to share at least one overarching concept with interdisciplinary connections.  Please 
remember to accept all responses at this point.  Listen for the opportunity to facilitate clarification regarding 
definitions of skills, topics (content) and overarching concepts during later discussions. 

x Introduce Essential Questions.  Have participants select one overarching concept and answer the question 
“What is it I want my students to know about this?” (Refer to characteristics in Background Knowledge at the 
beginning of this document.) 

 
C.  Define Integration 

Purpose: To create understanding of integrating the A+ Essentials™,  
 
Possible sequence: 
Have participants write and post their definitions of integration for reference and discussion.  
x Refer to the cycle and share that we are bridging from curriculum mapping to integrated unit development. 
 
Options for activities (Remember: Do what is meaningful for your participants.  Don’t do both.): 
 
“Witness” 
View the Witness video segment depicting the raising of the barn.  This approach provides a mental break and 
emphasizes collaboration.  The barn-raising scene from Witness illustrates the importance of modeling, 
cooperation, foundation, support, resources, etc. - all meaningful in the mapping and unit development process. 
The processing is key with this video.   
Potential Processing questions: 
What did you notice in the film? 
How would you interpret the scene? 
How does this video connect to what we do in schools? 
What does the barn represent? 
What role will you will take in “raising the barn?” 
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As with all processing, these questions only serve as a possible starting point.  Facilitators should allow the 
process to develop and choose questions that will extend and enlarge the conversation. This can serve as a 
powerful unifying experience. 
 
“A+ Assessment” 
Watch the North Carolina Enriched Assessment video.  This video shows several clips depicting the components 
of enriched assessment and at the same time give a sense of what an A+ classroom looks and feels like.   
 
x Facilitate a discussion of how the A+ Essentials™ are integrated in planning.  All are present and addressed in 

a successful lesson.  May use A+ Lesson Planning Form as a reference.  This is just a tool that is available if it 
is helpful.  Several more will be shared and made available. 

o Arts  and curriculum– 2-way integration.  You may use “Tabooness” (see Common Energizers) as 
an illustration of 2-way integration of vocabulary (high frequency words – Language arts/literacy; 
specialized words – any discipline; embellishment words – Language arts). Many disciplines can 
be connected and integrated in addition to the arts disciplines. These connections give context to 
the skills we want students to learn. 

o Climate and experiential learning – The context provided through making application of skills 
makes learning more meaningful and therefore increases potential for retention.  How will you set 
the tone of your classroom and classroom management of arts experiences? 

o Multiple intelligences – This does not mean that all intelligences should be addressed in all 
lessons, but integrating some options on a daily basis is a powerful tool. 

o Enriched assessment – Multiple opportunities for assessment occur every day [pre-assessment, 
formative (on-going), summative (graded), and reflective (self-assessment for students and 
teachers)]. 

o Collaboration – Colleagues may have knowledge and skills to add to the planning, teaching and 
assessment of a unit.  Consider other collaborative teams:  teacher/student, student/student, 
student/parent, teacher/parent. 

o Infrastructure – This encompasses the resources, space, time, materials and procedures of your 
classroom. 

 
Step Five: Brainstorming Together – Unit planning by collaborative teams 
Purpose: To plan a future unit of study based upon an overarching concept. 
 

x Teachers work in collaborative groups to develop integrated units including all components of the A+ 
Essentials. (Share all the graphic organizers as tools.  Explain that these all developed from practice and come 
from a variety of sources.  They may use, change or develop other tools that help them.  Sample planning 
tools – EA component chart, Lesson Planning form, blank Integrated Unit Umbrella, Integrated Unit 
Brainstorming form, Integrated Unit Web.) 
x Encourage teachers to develop the unit with assessment in mind.  
x Specialists, Counselors, Administrators, and other collaborators will be developing their own 
plans as well as working with other collaborative groups.   
x Everyone look for places where their own curriculum connects, and offer ideas, feedback and 
support. 

 
Things to think about as you facilitate this process: 

x This process encourages zooming in and zooming out between concepts, content and skills. 
x Reassure teachers that some objectives will not connect to their overarching concepts.  These 
objectives may be taught separately, and that is OKAY! (Support teachers in making strong 
curricular connections rather than stretching to make something fit.)  
x Encourage and acknowledge all steps.  Remember the entry points of your audience are valid, 
and participants progress at different rates.  (Remember that small steps are just as important, and 
sometimes stronger, than quick leaps. Our goal is to provide opportunities to experience “Aha 
moments.”) 
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x Refer back to the cycle.  The goal is for the participants to leave the Summer Institute with an 
integrated unit. (NOTE: This is not likely to be detailed and ready to teach since teachers will want 
to add resources and material they may not have with them, but it should be a good start.) 

 
Step Six – Sharing Your Units  
Purpose: To share the work and progress created collaboratively and self-assess. 
 

x Groups will share about their unit.  This can be very flexible.  The idea is simply to facilitate a 
fun way to share their work.  Give them a time limit. Let them decide how they’d like to share their 
work/process. 
x Encourage groups to stop their planning to listen to the other groups’ sharing.  Facilitators may 
want to remind participants that audience etiquette is in PASS.  Using an informance documentation 
form could be helpful.  
x End this session with a return to the cycle acknowledging that the cycle will not really be 
completed until they have taught the unit.  Determining next steps based on a clear picture of student 
understanding (Enriched Assessment Components Chart) leads back to the beginning of the next 
cycle.  As we begin the next cycle, back at school, we can return to the curriculum maps to identify 
concepts, topics (content) and skills for the next unit.  A+ Schools provides up to four professional 
development visits to network schools, and we would be happy to come to you when you are ready 
to create another unit or map your second nine weeks. 
x We will model how assessment leads to next steps as we conclude the week.   

o Participants self-assess what they have experienced in the Summer Institute (perhaps 
returning to the pre-assessment of the A+ Essentials™ done on Day One).  

o Determine next steps (Follow Up Action Plan).   Suggest they identify when they’d 
like A+ professional development.   
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